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ABSTRACT 
Participation in school-based extracurricular activities in relation to self-esteem 
was examined. The study assessed the relationship between participation in school-based 
extracurricular activities and self-esteem through surveying high school students, grades 
nine through twelve, living within midwestern Wisconsin. The survey was administered 
during the spring semester of the 2006-2007 school year. 
In previous research, participation in school-based extracurricular activities has 
been associated with many various positive effects on school aged individuals (Steitz & 
Owen, 1992). One of those positive effects is self-esteem. This study addresses three 
research questions; What is the relationship between student participation in 
extracunicular activities and student self-esteem among high school students? 
111 
What is the relationship between gender and self-esteem levels among students who 
participate in extracurricular activities? And is anyone type of extracurricular activity 
more strongly related to student self-esteem than the others? 
The current research study has shown that male students who participated in 
school-based extracurricular activities have a significantly higher level of self-esteem 
than those males who did not participate in school-based extracurricular activities. The 
study also determined that males had a significantly higher level of self-esteem than 
females, whether or not they choose to participate in school-based extracurricular 
activities. Recommendations for future studies as well as educators were also addressed. 
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Chapter I: Introduction 
Participation in school-based extracurricular activities has been associated with 
many various positive effects on school aged individuals (Steitz & Owen, 1992). One of 
those positive effects is self-esteem. In a study done by Schwalbe and Staples (1991), it 
was found that the most important sources of positive self feelings were self observations 
and feedback from others. In extracurricular activities, both self observations and 
feedback from others are present. 
Student participation in school-based extracurricular activities can be observed at 
any age level. Often schools encourage students to participate in these activities as a way 
for them to meet peers and other adults and gain social networks (Darling, Cladwell, & 
Smith, 2005). However, there is much more gained as an outcome of participation. 
When extracurricular activities first became present in schools, they were put in place to 
promote loyalty within the school and community (Steitz & Owen, 1992). 
Extracurricular activities were first begun within middle class communities and were 
looked at as a way to boost the middle class morality while also promoting social skills 
among students and the community. 
Over time extracurricular activities have emerged in schools of all social classes. 
Extracurricular activities are no longer simply a middle class opportunity; they are seen 
throughout all school districts. Extracurricular activities may be present among all social 
classes; however, they may be viewed differently based on social classes (Schwalbe & 
Staples, 1991). Often extracurricular activities, in particular athletics, are seen as a way 
to move up between social classes. This can be seen within schools of lower 
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socioeconomic class and primarily among African American students. Students may see 
athletics as their way to success. 
Student positive development is very important; one way in which positive 
development is promoted is through student self-esteem (Steitz & Owen, 1992). Levels 
of self-esteem can be affected by many different things within an individual's life and 
may be different between men and women. Schwalbe and Staples (1991) found that the 
most important factor in female self-esteem is praise from others, while with men social 
comparisons boost their self-esteem more. This piece of information is interesting in 
relation to extracurricular activities. What exactly do students gain from participation in 
extracurricular activities? Do they gain self-esteem? There are many different aspects of 
extracurricular activities. Men and women may choose to join activities for different 
reasons, however, why do they stay in them? 
Steitz and Owen (1992) found that participation in extracurricular activities, 
including athletics and music, is linked to higher levels of self-esteem in students who 
chose to participate. With levels of high self-esteem effecting student development, it 
seems that participation in extracurricular activities can play an important role in the 
development of adolescents. This study will look to further assess the linkage between 
student self-esteem and participation in extracurricular activities. 
When many individuals think of extracurricular activities, they often think of 
athletics. However, there are many different types of extracurricular activities available 
for students: music, theater, student newspapers, photography, language clubs, and 
academic organizations. All of these provide opportunities for camaraderie with other 
students and staff, which provide positive experiences for students. All of these different 
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types of activities have been associated with students having higher levels of student self­
esteem. 
Most of the research on the relationship between extracurricular activities and 
student self-esteem was completed at least a decade ago and therefore is not current. 
Although the research assesses the effect of extracurricular activities at that time, much 
has changed over the past decade. For example, there are more activities offered for 
students now than there were a decade ago. Due to the changes having taken place 
surrounding extracurricular activities, taking a further look into current implications of 
extracurricular activities and examining their effects on student self-esteem is important. 
It is hoped that this study will provide further research on the effects ofparticipation in 
extracurricular activities on students within the educational system today. 
Purpose ofthe Study 
The purpose of this study was to examine the relationship between participation in 
school-based extracurricular activities and student levels of self-esteem. The study 
assessed the relationship between participation in school-based extracurricular activities 
through surveying high school students, grades nine through twelve, living within 
midwestern Wisconsin. In order to assess student levels of self-esteem in relation to 
participation in school-based extracurricular activities, a survey containing two parts was 
administered. The first part of the survey looked at participation in school-based 
extracurricular activities. The second part assessed self-esteem through the use of the 
Rosenberg SelfEsteem Scale (Rosenberg, 1965). The surveying took place during the 
spring semester of 2007. 
------------------- - - - -
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Research Questions 
There were three questions that this study addressed: 
1. What is the relationship between student participation in extracurricular 
activities and student self-esteem among high school students? 
2. What is the relationship between gender and self-esteem levels among students 
who participate in extracurricular activities? 
3. Is anyone type of extracurricular activity more strongly related to student self­
esteem than the others? 
Definition ofthe Terms 
Two definitions will be helpful for the reader of this study. 
Extracurricular Activities - Any school-based activity that students choose to 
participate in outside of their required classes. These activities may include athletics, 
language clubs, student newspaper, yearbook, music organizations, academic 
organizations, theater, artistic organizations, etc. 
Self-Esteem - Any feelings an individual has about him/herself that affect the way 
he/she views him/herself, including self observations, perceived feelings of him/herself, 
and self knowledge (Schwalbe & Staples, 1991). 
Assumptions and limitations 
It is important to consider underlying assumptions when examining this research. 
The first is that all students who have participated have answered questions honestly and 
to the best of their ability. The second is that those participating understand that school­
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based extracurricular activities include any activities that they choose to participation 
outside of their required classes. 
There are also limitations to consider while examining this research. First is that 
this study surveyed only one population of students from one high school. Therefore, this 
study does not adequately represent a larger population of high school students. Second, 
the outcomes of this study are limited to the students' understanding of the terminology 
used and the understanding of school-based extracurricular activities. Terminology will 
be defined to minimize this limitation. 
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Chapter II: Literature Review 
Within this chapter both participation in extracurricular activities, and self-esteem 
will be discussed. It will conclude with discussion of the topic of extracurricular 
participation in relation to self-esteem. 
Positive Effects ofExtracurricular Activities 
Student participation in extracurricular activities is associated with many positive 
effects. These effects include positive behavioral outcomes, a heightened sense of 
identity, higher levels of academic achievement, and a stronger sense of belonging within 
the school setting (Cosden, Morrison, Gutierrez, & Brown, 2004). All of these outcomes 
aid in the student's success in school as well as in life. Students who report participating 
in school-based extracurricular activities reported higher grades, more goals, more 
positive attitudes about school, and higher levels of adjustment (Darling, Cladwell, & 
Smith, 2005). 
Behavioral outcomes. According to the US Department of Justice, between the 
hours of3 and 7 o'clock on school days is when the most juvenile crime happens 
(Cosden, Morrison, Gutierrez, & Brown, 2004). This is the period oftime during the 
week days when parents are typically still at work and students are done with school for 
the day. Students who participate in extracurricular activities are occupied during the 
majority of these peak crime hours. Students are then less likely to be involved in such 
activities because they already have something that takes up their time. According to 
Guest and Schneider (2003), student participation in extracurricular activities aid in the 
development of the child's behavior. They found that student participation in such 
activities is linked with positive behavioral outcomes. 
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Identity. The development of identity is considered as extremely important within 
students (Guest & Schneider, 2003). It is often seen as a critical stage in an individual's 
life. Many things can playa part in an individual's identity discovery process. A 
student's identity is influenced by peer groups, academic achievement, as well as 
activities that they choose to participate in. Breaking down the identity process even 
further, specific types of extracurricular activities affect how particular students develop 
their identity. Students may choose to participate in music extracurricular activities such 
as a band or choir group, or to participate in student government groups such as student 
counsel, or service organizations (Guest & Schneider, 2003). All of these different types 
of extracurricular activities aid in the identity development of students throughout their 
academic careers. Students develop their identity through participating in activities that 
are personally interesting to them. 
Academics. According to Steitz and Owen (1992), students who do not 
participate in any extracurricular activities are more likely to drop out of school prior to 
graduation. Researchers have found an indirect link between participation and academic 
achievement (Cosden, Morrison, Gutierrez, & Brown, 2004). Student participation in 
extracurricular activities allows for an increased connectedness to their school, which 
Cosden, Morrison, Guiterrez, and Brown (2004) have found makes an impact on student 
academic achievement. Students feel a stronger connectedness both to teachers as well as 
to other students, both of which they are forming stronger relationships while 
participating in after-school extracurricular activities. It was also found that students who 
are involved in extracurricular activities such as sports, music activities, service 
organizations, or student government are more likely to achieve their academic goals and 
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have higher academic achievement than those who do not participate in extracurricular 
activities. Participation in extracurricular activities aid students in their academic 
achievement (Steitz & Owen, 1992). 
Belonging. Participation in after school extracurricular activities also allows for 
students to have a heightened sense ofbelonging within their school (Cosden, Morrison, 
Gutierrez, & Brown, 2004). Participation allows for students to feel more bonded to their 
school. Students are involved in something that they feel is important and valued within 
their school. They are also connecting with more peers about common interests, may it 
be sports, music, government, language, etc. Students are also forming relationships with 
teachers who are active within their organization or sport. They are forming relationships 
with others within their school and that allows for students to feel a more heightened 
sense of belonging within their school. 
Demographics ofExtracurricular Participation 
The first extracurricular activities that students could participate in were athletic 
based (Steitz & Owen, 1992). These activities began in middle class schools for students 
with middle class backgrounds. The extracurricular sports offered were considered to be 
a type of third curriculum to promote students social skills, build character, and to 
promote school and community loyalty. Students throughout the United States now see 
extracurricular activities within their schools, and not only athletics; there are many other 
types of interest organizations offered also. Extracurricular activities may be present 
among all social classes; however, they may be viewed differently based on social classes 
(Schwalbe & Staples, 1991). Often extracurricular activities, in particular athletics, are 
seen as a way to move up to higher social classes. This can be seen within schools of 
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lower socioeconomic class and primarily among African American students. Students 
may see athletics as their way to be famous and make more money (Lauver, Little, & 
Weiss, 2004). 
Socioeconomic status andparticipation. Students from low income families often 
see extracurricular activities, especially sports, as a way that they can make it big 
someday and make a lot of money (Darling, Cladwell, & Smith, 2005). However, many 
students who are from low income families can't participate in extracurricular activities. 
Many extracurricular activities require the student to provide some kind of money to 
participate. This ranges from sports teams that require students to purchase their own 
team wear or a music organization needing students to provide money to go on group 
trips or to buy/rent instruments. This need for money may result in some students not 
being able to participate. Once a student gets older, he/she may need to work after school 
in order to help his/her family out. These circumstances may cause students not to 
participate in extracurricular activities. On the other hand, many students who are not 
working and cannot afford to participate are often left without supervision during the 
critical time of3 to 7 o'clock, allowing them to get into trouble (Cosden, Morrison, 
Gutierrez, & Brown, 2004). 
Gender andparticipation. There are mixed views on who participates in 
extracurricular activities more frequently, males or females. In a study done by Darling, 
Cladwell, and Smith (2005), the authors found a higher level of extracurricular 
participation among males when compared to participation of females. Among those 
findings, males were also more likely to report involvement in sports extracurricular 
activities, finding 47.7 percent of males and 45.9 percent of females participated. 
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Another study done by Steitz and Owen (1992) indicated that females were more likely to 
participate in extracurricular activities, finding that 83 percent of females and 64.4 
percent of males participated. In the beginning of extracurricular activities, females were 
scrutinized for participation. For females to participate in sports extracurricular 
activities, it was seen as them crossing over into the male domain. Females were not 
supposed to partake in vigorous physical activities. However, over time, views about 
females being involved in sports have gotten more acceptance, allowing for both males 
and females to more easily be part of sports teams. 
Student Purpose for Participation 
For both males and females, there are different reasons noted for participation. 
Some choose to participate because they have fun doing so, while others participate 
because it helps them feel better about themselves (Richman & Shaffer, 2000). Students 
may feel a sense of competency and self worth through participation in extracurricular 
activities. Students also develop character building, teamwork skills, and social skills 
(Steitz & Owen, 1992). Students who participate also say that they choose to participate 
because it allows them to, "have fun with friends, learn new skills in sports, arts, 
community service, and recreational activities, be around caring adult role models, and 
feel safe" (Lauver, Little, & Weiss, 2004, n.p.). Participation in extracurricular activities 
promotes student growth in many areas. 
It was previously mentioned that some choose to participate in activities just 
because they have fun doing so (Richman & Shaffer, 2000). One of those areas that 
individuals participate is for enjoyment is sports (Boyd & Yin, 1996). Enjoyment in 
sports is often linked to higher degrees of perceived physical competence. Individuals 
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enjoy feeling challenged; it gives them personal satisfaction. Individuals also enjoy 
participating in sports because it gives them social recognition from others, which makes 
them feel good about themselves. Many also note that they enjoy sports because of the 
feeling ofwinning. Boyd and Yin (1996) also found that individuals who perceived 
themselves as being more competent in their sport than others reported higher levels of 
sports enjoyment. This showed that individuals who feel that they are better at the sport 
or know more about the sport enjoy participating in the sport more than others. 
Importance ofSelf-Esteem 
Students' level of self-esteem can playa big role in many aspects of their lives. 
Students with low levels of self-esteem are often involved with negative behaviors such 
as alcohol and tobacco use, suicide, violence, sexual activity, and poor peer relationships 
(King, Vidourek, Davis, & McClellan, 2002). Students who have lower levels of self­
esteem may doubt their ability, which may cause them to not participate in extracurricular 
activities (Ma, 2003). 
However, on the opposite end, students with healthy levels of self-esteem often 
connect well with their teachers and peers, and have academic success (Ma, 2003). 
Higher self-esteem is also associated with students feeling a sense of belonging within 
their school, more so than students with lower self-esteem (Ma, 2003). Students with 
higher levels of self-esteem often report the importance of encouragement and support 
from peers, parents, and teachers, all ofwhich are areas school-based programs can 
contribute (King, Vidourek, Davis, & McClellan, 2002). Healthy levels of self-esteem 
are also related to healthy behaviors and academic success. These healthy behaviors 
include developing effective coping skills, as well as strategies to resist peer pressure. It 
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was found that students who improved their self-esteem also improved their academic 
performance. 
Student levels of self-esteem also have effects on student identity (Schwalbe & 
Staples, 1991). Looking at Identity Theory, identity depends on two specific things in an 
individual's life. Those two things are the relationships that the individual has made as 
well as the positive feelings that the individual gets from activities and relationships of 
that identity. These two things allow for individuals to have positive or negative feelings 
about their identity, affecting their self-esteem. 
Sources ofSelf-Esteem 
There are many different factors in an individual's life that effects ones level of 
self-esteem. According to Schwalbe and Staples (1991), the most important factor 
involved in levels of self-esteem is self evaluation and self perceptions. However, many 
factors in one's life affect one's self perception (Schwalbe & Staples, 1991). One of 
those areas is praise from others, which is the most important factor for women, 
individuals such as parents, teachers, bosses, and peers. Praise from others allows for 
individuals to make conclusions about themselves, based on what others around them 
have said. The most important factor of self perception and evaluation for men is not 
praise, it is social comparisons. For men, comparing themselves to others is the most 
important factor in their self perceptions and evaluations. 
Student self-esteem levels are extremely important in their feeling of belonging 
(Ma,2003). Extracurricular activities provide students with a sense ofbelonging to the 
school, which may ultimately effect their levels of self-esteem (Cosden, Morrison, 
Gutierrez, & Brown, 2004). Students often link their sense of belonging to feelings of 
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acceptance, respect among other peers, and support within the school's social 
environment (Ma, 2003). In a study done by Ma (2003), it was found that students with 
higher levels of self-esteem showed a stronger sense of belonging within their school 
than students with lower levels of self-esteem. This lowered sense of belonging 
associated with lower levels of self-esteem may make students doubt their abilities and 
therefore not participate in extracurricular activities. 
Individuals' levels of self-esteem come from many different areas, but they all 
work together to impact the individuals' overall level of self-esteem (Better self-esteem, 
1999). Healthy self-esteem can come from areas such as being praised, feeling like they 
are listened to, being treated respectfully, being successful in activities, having 
trustworthy friends, and feeling supported by others. All of these areas impact an 
individual's self-esteem levels. Individuals' levels of self-esteem are easily impacted by 
others' perceptions of them because those ideas perpetuate their personal self evaluations 
and perceptions (Ma, 2003). These different areas that aid in healthy self-esteem allow 
for individuals to feel good about themselves, allowing for positive self evaluations and 
perceptions. 
Self-Esteem and Participation in Extracurricular Activities 
The idea of self-esteem in relation to participation in extracurricular activities is 
one that has been researched more on the sports end. However, even though research has 
been done, there has not been much investigation into the topic. It has been found that 
participation is linked to an individual's sense of self worth and feelings of belonging 
(Chartrand & Lent, 1987). Research has also been done that indicates that male athletes 
may exhibit positive short and long term effects on self-esteem. However, we are left 
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without definite answers when it comes to a relationship between self-esteem and 
extracurricular activity participation. 
One of the few studies on the topic of extracurricular participation and self-esteem 
has come to some interesting conclusions. The research done by Steitz and Owen (1992) 
indicated that there is a difference between genders in which activities produce higher 
levels of self-esteem. For females, higher levels of self-esteem were found in girls who 
participated in athletics and music. For males, in this study, it was found that self-esteem 
levels for individuals involved in athletics were similar to self-esteem levels of females 
who participated in athletic related extracurricular activities. However, self-esteem levels 
in males were just as high for males who participated in non-athletic related 
extracurricular activities. This particular study also found that self-esteem levels for 
males who participated in music-related extracurricular activities had higher self-esteem 
levels than males who did not participate in any extracurricular activities. 
Much literature about self-esteem in relation to participation in extracurricular 
activities is dated. There is much research about self-esteem and the importance of high 
levels within individuals; however, current research looking at the linkage, of self-esteem 
to participation is lacking. While there is information about male verses female self­
esteem in relation to participation in extracurricular activities, done by Steitz and Owen 
(1992), that research is from fifteen years ago. This research project will take a current 
look at participation in extracurricular activities in relation to student levels of self­
esteem. It will also look at different areas of participation, such as athletics, clubs, and 
academic organizations, to see if there is a difference in levels of self-esteem across those 
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activities. It will also examine gender, looking at levels of self-esteem in males verses 
females who choose to participate in extracurricular activities. 
Summary 
This chapter has focused on effects of participation in extracurricular activities, as 
well as the importance of self-esteem. There is little current research that has been done 
focusing on the relationship between participation in extracurricular activities and self­
esteem. Self-esteem is an extremely important part of an individual's development. 
However, the little research has left us with unanswered questions, ones that are 
important to examine. 
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Chapter III: Methodology 
This chapter will provide information about the study, including a description of 
participants and how participants were selected. The chapter describes instrumentation, 
data collection, and analysis. It also provides information on possible limitations to the 
methodology. 
Participant Selection and Description 
Students enrolled in grades ninth through twelfth grade at a high school in 
western Wisconsin in the Spring of 2007 were given the opportunity to participate. The 
school that was chosen to participate was from a rural community. The school had 350 
students enrolled in the Spring of 2007, when the study took place. Approximately 150 
students were invited to participate. The sample was one of convenience. All students in 
study hall classes when the research was available were invited to participate. All 
students who were invited to participate were given a parent permission slip (See 
Appendix A). At this particular western Wisconsin high school, approximately .3% were 
of American Indian descent, .6% were ofAsian descent, .3% were of African American 
descent, 2% were ofHispanic descent, and 96.9% were White. 
Instrumentation 
A survey, made up of two different parts, was used to examine effects of student 
participation in extracurricular activities (See Appendix B). The first part of the survey 
was developed by the researcher to include information about participation in 
extracurricular activities: whether or not they participated and, if they did participate in 
extracurricular activities, what they participated in. The second part of the survey 
consisted of the Rosenberg Self-Esteem Scale (See Appendix C). The Rosenberg Self­
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Esteem Scale allowed for students to answer questions about how they feel about 
themselves. 
Data Collection 
Permission was given by the principal of a western Wisconsin high school to the 
researcher to conduct the study at this particular school. Permission from the Institutional 
Review Board was then sought by and granted to the researcher prior to any permission 
forms being sent to parents or data collection taking place. All students enrolled in ninth 
through twelfth grades in a high school in midwestern Wisconsin were given the 
opportunity to participate in their study hall. Participation was voluntary. Consent forms 
were sent home with the students prior to the study taking place in order to get 
permission from parents, allowing their students to participate. Permission slips were 
given to the students in their study hall and students handed in their signed permission 
slips in study hall. At that time students who handed in their permission slips were given 
the survey by the researcher. After finishing the survey, students turned their survey into 
the researcher. The researcher then took the surveys and placed them into an envelope. 
The researcher was the only one who had access to the surveys after they were taken by 
the participating students. 
Data Analysis 
The findings from the survey were analyzed using analysis of variance 
(ANOYA). The analysis was used to look for any correlation between participation and 
nonparticipation in extracurricular activities and levels of student self-esteem. 
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Limitations 
It is important to consider the limitations while examining this methodology. The 
first part of the instrument was developed for the purpose of this particular study. 
Therefore that part of the instrument does not have established reliability and validity. 
The second part of the instrument was the Rosenberg Self-Esteem Scale, which had 
established reliability and validity. It is also possible that the participants did not answer 
truthfully or understand when participating in the study. Finally, this study surveyed only 
one population of students from one high school. So this study may not adequately 
represent a larger population of high school students. 
____ _ _
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Chapter IV: Results 
The purpose of this study was to determine if there was a relationship between 
participation in school-based extracurricular activities and levels of self-esteem in high 
school students. This chapter contains information pertaining to participant background. 
It also provides information about the analysis of extracurricular participation as well as 
the analysis of the Rosenberg Self-esteem survey. 
Participant Background 
A total of70 students participated in this study. Of those 70 students, 40 students 
were male (57.1%) and 30 were female (42.9%). 
Analysis ofParticipation in Extracurricular Activities 
Ofthe 70 students who participated in the study, 54 students (77.1%) reported 
that they were currently involved in some kind of school-based extracurricular activity, 
while 16 (22.9%) reported that they were not currently involved in a school-based 
extracurricular activity. Of the 40 male students who participated in the study, 29 
(72.5%) reported being involved in school-based extracurricular activities, and of the 30 
females, 2S (83.3%) reported being involved in school-based extracurricular activities. 
Students reported a wide variety of extracurricular activities (See Appendix D) 
Self-esteem Indicator 
In order to measure student levels of self-esteem, participates were asked to 
complete the Rosenberg Self-esteem Scale. Each statement (there were ten presented) 
had four possible responses (strongly agree, agree, disagree, strongly disagree). For each 
of those four possible answers there was a number assigned (0, 1,2, or 3 with the score of 
3 being associated with high levels of self-esteem). The respondents were not made 
---.l_ 
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aware of the scoring system and did not know which answers correlated with specific 
number scores. Of the ten statements presented, five were scored in reverse order. In 
order to tabulate a mean score for the self-esteem scale, the total number of points each 
student obtained was determined. The maximum score that participates could obtain was 
30 Of the 70 participants who took the Rosenberg Self-esteem Scale, the highest score 
obtained was 30 and the lowest score obtained was 3. The mean total score of all of the 
female participants was 20.3 and the mean total score of male participants was 22.9. 
The results of the self-esteem scale were also compared to participation in school­
based extracurricular activities. Female students who reported participating in 
extracurricular activities had an average score of 22.42, while females who reported not 
participating in any extracurricular activities had an average score of 18. Male students 
who reported participating in extracurricular activities had an average self-esteem scale 
score of 23.81, while males who reported not participating in any extracurricular 
activities had an average score of 19.91. 
Research Questions 
Three research questions were addressed within this study. Research question 
number one was as follows: What is the relationship between student participation in 
extracurricular activities and student self-esteem among high school students? In order to 
analyze the data, the analysis of variance (ANOYA) was used. When comparing students 
who participated in extracurricular activities versus those who did not, the data revealed 
those who participated did not have significantly higher levels of self-esteem. The 
student body as a whole did not see higher levels of self-esteem as a result of 
participation in school-based extracurricular activities. 
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The second research question was as follows: What is the relationship between 
gender and self-esteem levels among students who participate in extracurricular 
activities? By using the analysis of variance (ANOVA) and a follow-up Multiple Range 
Test, the data determined that male students who participate in school-based 
extracurricular activities had a statistically, significantly higher level of self-esteem than 
males who did not participate in school-based extracurricular activities 
(F= 3.18;p < .05). In other words, males who participated in school-based 
extracurricular activities reported to have significantly higher levels of self-esteem than 
those male students who do not participate in any form of school-based extracurricular 
activities as well as all female students. There were no statistically significant findings in 
self-esteem levels in any other groups. 
The third research question was as follows: Is anyone type of extracurricular 
activity more strongly related to student self-esteem than the others? Because there was a 
large variety of extracurricular activities listed by students it was difficult to analyze the 
data and determine any conclusions. Many ofthe students who participated in 
extracurricular activities listed participating in multiple activities (See Appendix D), 
which made it difficult to draw any conclusions on which extracurricular activities related 
to levels of student self-esteem. 
Based on the results of the two research questions, it can be concluded that male 
students who were involved in some form of school-based extracurricular activity had 
significantly higher levels of self-esteem than males who chose not to participate in 
school-based extracurricular activities. It can also be concluded, in this study, that male 
students who were involved in school-based extracurricular activities had significantly 
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higher levels of self-esteem than females, both those who chose to participate in school­
based extracurricular activities and those who did not participate in school-based 
extracurricular activities. 
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Chapter V: Discussion 
In this chapter, three different areas will be discussed. First, a brief review of the 
current study will be presented. Second, the current study will be discussed in relation to 
previous research findings. Third, the chapter will discuss limitations to the study. 
Finally, recommendations for further research will be discussed. 
BriefReview ofFindings 
The current research study indicated that students in general, both boys and girls, 
do not have a higher self-esteem if they participate in school-based extracurricular 
activities. Second, this study has shown that male students who participated in school­
based extracurricular activities had a significantly higher level of self-esteem than those 
males who did not participate in school-based extracurricular activities. The study has 
also determined that males had a significantly higher level of self-esteem than females, 
whether or not they choose to participate in school-based extracurricular activities. 
Conclusions 
Higher self-esteem is associated with students feeling a sense ofbelonging within 
their school, more so than students with lower self-esteem (Ma, 2003). This study 
examined if participation in school-based extracurricular activities resulted in student 
having higher levels of self-esteem. One of the studies previously examined, came to a 
conclusion that there were gender differences when it came to extracurricular activities 
producing higher levels of self-esteem (Steitz and Owen, 1992). That particular study 
looked more at music-related activities. This study looked at all school-based 
extracurricular activities, finding that participation significantly increased male self­
esteem levels. This is concurrent with the Steitz and Owen study that found that males 
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who participated in music-related extracurricular activities had significantly higher levels 
of self-esteem, than those who did not participate in extracurricular activities. 
However, the Steitz and Owen (1992) study also found that significantly higher 
levels of self-esteem were found in girls who participated in athletics and music 
compared to those who did not. The current study does not concur with the Steitz and 
Owen study. In the current study it was found that girls who participated in school-based 
extracurricular activities did not have significantly higher levels of self-esteem than those 
who did not participate in school-based extracurricular activities. 
Within the Steitz and Owen (1992) study it was found that males who participated 
in athletic related extracurricular activities had similar levels of self-esteem as females 
who participated in athletic related extracurricular activities. The current study found 
that males had significantly higher levels of self-esteem than females if they participated 
in any school-based extracurricular activity. 
Individuals' levels of self-esteem corne from many different areas, but they all 
work together to impact the individuals' overall level of self-esteem (Better self-esteem, 
1999). This conclusion is similar to the conclusions found in the current research study. 
The variances within the study were equal, implying that no matter whether an individual 
participated in any school-based extracurricular activities or not, they still had similar 
levels of self-esteem. Maybe individuals who were in extracurricular activities obtained 
some of their levels of self-esteem from participation, while others who did not 
participate in school-based extracurricular activities were getting benefits resulting in 
higher levels of self-esteem elsewhere. Either way all individuals were having something 
impact their lives that, affecting their level of self-esteem. 
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No matter what causes student self-esteem levels to be higher, higher self-esteem 
allows for individuals to feel good about themselves, allowing for positive self 
evaluations and perceptions. Within the current study, student levels of self-esteem were 
high, showing that they are receiving the benefits of high self-esteem, whether or not it is 
from participation in school-based extracurricular activities. 
Limitations 
It is important to consider the limitations while discussing the results of this study. 
This instrument was developed for the purpose of this particular study. Therefore this 
part of the instrument does not have established reliability and validity. However, the 
Rosenberg Self-Esteem Scale is a widely used scale that has established reliability and 
validity. It is also possible that the participants did not answer truthfully or understand 
when participating in the study. Finally, this study surveyed only one population of 
students from one high school. So this study may not adequately represent a larger 
population of high school students. 
Recommendationsfor Research 
Based on the current research findings recommendations can be made for future 
research. Within the current study, extracurricular participation in general was examined. 
However, it was not possible to analyze participation in particular activities because of 
the wide variety of extracurricular activities that students said they participated in. It 
would be interesting to look at participation in a less general sense. Possibly breaking 
down extracurricular activities into categories and examining them in relation to self­
esteem may provide more information on how participation in specific areas is related to 
self-esteem. 
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Researchers have found an indirect link between participation and academic 
achievement (Cosden, Mossison, Guiterrez, & Brown, 2004). Student participation in 
extracurricular activities allows for an increased connectedness to their school, making an 
impact on student academic achievement. The current study examined participation, one 
of the factors that may increase school connectedness. One area that may also be 
examined when it comes to participation and self-esteem is academics. How does 
participation in extracurricular activities affect academics, and how does that relate to 
students feeling better about themselves? 
Recommendations for Counselors and Other Educators 
Based on the findings from this study the only group who saw higher levels of 
self-esteem based on extracurricular participation were males involved in extracurricular 
activities. This study also shows that no matter whether a female chooses to participate 
or not in extracurricular activities that females tend to have lower levels of self-esteem, 
even lower than males who choose not to participate. Counselors and educators need to 
be aware of this. Females are struggling with their self-esteem and actions need to be 
taken to work on this. Counselors may implement ideas such as all female small group 
counseling sessions to talk about female issues and self-esteem, as well as some 
individual counseling sessions for females who need services. 
The topic of self-esteem is one that is very important to examine. Students' level 
of self-esteem can playa big role in many aspects of their lives (Ma, 2003). The current 
research as well as future research allows for us to learn more about self-esteem and the 
effects of different aspects of individuals' lives in relation to self-esteem. The results of 
this study will aid many individuals; students, counselors, teachers, coaches, advisors, 
27 
and parents to guide students in knowing the effects of participation in school-based 
extracurricular activities. It will also gives these individuals the information that student 
levels of self-esteem may extend from many areas, one of those areas may be school­
based extracurricular activities, but there are other areas of an individuals life that may 
also positively effect an individuals self-esteem level. 
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Appendix A: Parent Letter and Permission Slip 
Consent to Participate In UW-Stout Approved Research 
Title: Participation in Extracurricular Activities in Relation to Student Self-Esteem 
Levels 
Dear Parents of a high school student, 
My name is Heather Schmit. I am currently a Graduate Student in Guidance and 
Counseling at UW-Stout. As a part of our graduation requirements I am required to write 
a thesis on a topic that interests me. I have chosen the topic of extracurricular activities 
in relation to self-esteem. I am investigating to see ifthere is a link between students' 
participation in school-based extracurricular activities and self-esteem. 
Students will be asked to voluntarily participate in a survey asking about their 
participation in school-based extracurricular activities and how they feel about 
themselves. Students will not include their names on the surveys to ensure that their 
answers remain anonymous. There are very minimal risks to participating in this study, 
including feelings oflow self-esteem or a sense of invasion ofprivacy. However, 
counseling services, by individuals other than the researcher, will be available for 
students who experience these feelings. Students may also feel free to withdraw 
participation at anytime. There are also benefits to participation; these may include 
individuals feeling good about themselves as well as new ideas surrounding participation 
in school-based extracurricular activities. This study will also help educators to better 
understand a possible relationship between participation in school-based extracurricular 
activities and self-esteem. 
Confidentiality will be maintained at all times to ensure that student responses to 
survey questions remain unknown. However, students may feel free to withdraw 
participation at anytime. I hope that you will allow for your student to participate in this 
short survey in order for us to better understand a possible relationship between 
participation in school-based extracurricular activities and self-esteem. 
This study has been reviewed and approved by The University ofWisconsin­
Stout's Institutional Review Board (IRB). The IRB has determined that this study meets 
the ethical obligations required by federal law and University policies. If you have 
questions or concerns regarding this study please contact the Investigator or Advisor. If 
you have any questions, concerns, or reports regarding your rights as a research subject, 
please contact the IRB Administrator. 
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Investigator: Heather Schmit IRB Administrator 
715-559-6731 Sue Foxwell, Director, Research 
Services 
schmith@uwstout.edu 152 Vocational Rehabilitation Bldg. 
UW-Stout 
Advisor: Dr. Barbara Flom Menomonie, WI 54751 
715-232-1343 715-232-2477 
flomb@uwstout.edu foxwells@uwstout.edu 
Thank you for your time, 
Heather Schmit 
If you allow your student to participate please sign and return to your student's Study 
Hall teacher by . Thank you! 
____~ has my permission to fill out a survey about participation in 
school-based extracurricular activities and self-esteem. I understand that my student's 
participation will remain anonymous and confidential. 
Signature ofParent/Guardian 
Signature of Student 
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Appendix B: Self-Esteem Survey 
Self-Esteem Survey 
This is a voluntary survey that will allow for a better understanding of participation in 
extracurricular activities in relation to self-esteem. This survey is voluntary so you can 
stop at anytime. Please answer questions honestly. However, please do not include your 
name, as this is an anonymous survey. By handing this completed survey in, you are 
giving your consent to participate. 
Thank you! 
Heather Schmit 
1. Gender (Circle One): Male Female 
2. Are you currently involved in a school-based extracurricular activity? 
(Circle One):	 Yes No 
*School based-extracurricular activities may include: language clubs, student 
newspaper, yearbook, music organizations, athletics, academic organizations, 
theater, artistic organizations, etc. 
3. If you do participate in school-based extracurricular activities please list what 
activities you participate in: 
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Appendix C: Rosenberg Self-Esteem Scale 
Rosenberg Self-Esteem Scale (Rosenberg, 1965) 
Instructions: Listed below are 10 statements about dealing with feelings about yourself. 
Please answer each statement by circling the corresponding answer. If you strongly 
agree, circle SA. If you agree, circle A. If you disagree, circle D. If you strongly 
disagree, circle SD. 
1. I feel that I'm a person ofworth, at least on an SA A D SD 
equal plane with others. 
2. I feel that I have a number ofgood qualities. SA A D SD 
3. All in all, I am inclined to feel that I am a failure. SA A D SD 
4. I am able to do things as well as most other people. SA A D SD 
5. I feel I do not have much to be proud of. SA A D SD 
6. I take a positive attitude toward myself. SA A D SD 
7. On the whole, I am satisfied with myself. SA A D SD 
8. Twish I could have more respect for myself. SA A D SD 
9. I certainly feel useless at times. SA A D SD 
10. At times I think I am no good at all. SA A D SD 
The Morris Rosenberg Foundation 
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Appendix D: Extracurricular Activities Raw Data 
gender 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
F 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
M 
participation 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Self esteem score 
23 
10 
27 
12 
20 
29 
15 
20 
20 
15 
22 
20 
21 
14 
20 
24 
19 
24 
24 
30 
24 
25 
20 
18 
24 
22 
23.5 
23 
24 
19 
17 
25 
22 
28 
21 
30 
28 
19 
21 
30 
26 
28 
24 
25 
23 
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Extracurricular activities 
FBLA 
Basketball, Softball, Prom, Art Club 
Student Counsel, Spanish, Band, Choir, Tennis Track 
Volleyball, Basketball 
Dance Team, FBLA, yearbook, Spanish, Art, Forensics 
Volleyball, Basketball, Science club, girls swing choir 
Tennis, Softball, forensics, Jazz band, Brass Choir 
Tennis, Track, Science club 
Forensics, Track, National Honor Society, Girls swing choir 
Art Club, Pep Club, FBLA 
Music Organizations 
Pep band, mixed swing choir, National Honor society, Tennis 
Tennis, Spanish club, science club, NHS 
Student Counsel, Choir, swing choir, tennis forensics, FBLA 
Student counsel, cross country, Spanish club, science club 
Art Club, Pep Club 
volleyball, FBLA, Spanish, Science, Chorus, Student Council 
track and field, choir, wrestling 
French, choir, history club 
cross country, track, FBLA, letter club, science club, chorus 
School News paper 
Band, Solo and ensemble, tennis, concert band 
chorus 
chorus 
Music Organizations 
none listed 
Football, FFA 
Football, FFA 
Football, Basketball 
Basketball 
Track 
National Honor Society, Track, Football, Teen court band 
none listed 
history club, Spanish club, band, football, basketball 
Football, Basketball, Baseball 
baseball 
football, baseball 
football, basketball, baseball 
golf, basketball, cross country 
cross country, track, band, Nat. honor society, Spanish club 
FBLA, Yearbook 
wrestling, golf, football, band, choir 
football, baseball 
football, track, wrestling, weightlifting 
football, track 
track 
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M Yes 22 golf 
M Yes 22 baseball, FFA 
M Yes 21 chorus 
M Yes 28 chorus, FFA 
M Yes 20 music, athletics 
M Yes 30 football 
M Yes 29 FFA 
M Yes 18 football, art club, chorus 
F No 19 
F No 12 
F No 20 
F No 25 
F No 14 
M No 26 
M No 13 
M No 21 
M No 3 
M No 27 
M No 12 
M No 29 
M No 19 
M No 17 
M No 25 
M No 27 
